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ABSTRACT
This research study was an attempt to answer the question:

Do

school administration students and school library media specialist students enrolled at the University of Northern Iowa possess similar perceptions of the following segments of the role of the school library media
specialist:

materials specialist, curriculum developer, teacher, tech-

nical processor, administrator, participator in extramural activities,
and clerical-aide?
To answer this question a role norm inventory composed of seven
parts, each representing one of the seven role segments above, was administered.

Responses were made on a Likert-type scale by the sample groups

of school administration students and library science students enrolled in
master's degree programs at the University of Northern Iowa.

An analysis

of variance was used to determine the significant differences with the

.05

level of probability considered adequate for the rejection of each of the
seven hypotheses.
Significant differences in perception were identified for the role
segments of materials specialist, curriculum developer, teacher, administrator, participator in extramural activities and clerical-aide.

Differences

in perception of the role segment ''technical processor" were not significant.
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Chapter 1
INTRODUCTION
The purpose of this study was to examine perceptions of the role
of the school library media specialist as held by school administration
students and school library media specialist students enrolled at the
University of Northern Iowa.
In this chapter the intent is to (1) discuss briefly the historical development of the role of the school library media specialist as
that role has been characterized by school administrators and school library media specialists, and (2) describe related research studies.
HISTORICAL DEVELOPMENT
The role of the school library media specialist, as portrayed in
professional literature, has seemingly developed with the availability
of professionally trained personnel to fill that role.

Perceptions of

the role have been numerous and greatly varied through the years.
In the early 1940's school administrators valued professional
school librarians, but, due to a shortage of such persons, administrators were forced to accept responsibility for the school library program.

1

Even when such professionals became available the administra-

1

c.H. Reaves, "Relations of Superintendents and Principals to
the Library," The Library in General Education, The Forty-Second Yearbook of the National Society for the Study of Education: Part II, ed.
Nelson B. Henry (Chicago: The University of Chicago Press, 1943),
pp. 152-162.
1

2

tors still took the responsibility for the administrative segment of the
. b 2
JO •

As more and more professionals became available the administra-

tors seemed to view them with somewhat less approbation and were known
to have said that librarians should face their tasks not as "a burden
but as a privilege. ,,J

From this point all outward appearances of a

group consensus about the role of school library media specialists, on
the part of administrators, seemed to evaporate.

Views ranged from a

superficial, "I think the most attractive person connected with the
schools should be the librarian, ,,4 to a very practical statement:

"The

prime nonprint item needed in a resource library is a dedicated librarian."' While neither view is totally negative the former seems to lack
depth.

School library media specialists' perceptions of their roles

have also varied greatly over the years.
An

understanding of the role perceptions held by the school li-

brary media specialists can be found by an examination of the standards
and guidelines developed by the group for its own use.
Libraries for Today and Tomarrow:

In 1945, School

Functions and Standards described a

2
Alice Lohrer, "Preparation of Pupils and Staff for Effective
Library Use: Principals and Superintendents, 11 The Library in General
Education, The Forty-Second Yearbook of the National Society for the
Study of Education: Part II, ed. Nelson B. Henry (Chicago: The University of Chicago Press, 1943), pp. 325-329.
3Benjamin L. Smith,

11 The Functional School Library,"
Bulletin, ·47:66, February, 1953.

A.L.A.

4smith, p. 66.
5Earl J. Nelson, ''A Principal Looks at the Resource Library, 11
Wisconsin Library Bulletin, 66:86, March, 1970.

3

passive role, one which was more concerned with methods and procedures,
of a clerical nature than with what are now considered the professional
duties. 6

The 1960 Standards for School Library Programs expanded this

role to include more actual educational involvement, more administrative skill, and increased use of audiovisual materials. 7 By 1969 when
the American Association of School Librarians and the Department of
Audiovisual Instruction of the National Education Association jointly
published Standards for School Media Programs, a full-fledged professional was recommended.

This professional was to be skilled in all phases

of educational media, able to administer a unified program, and to participate fully in the education of students. 8

The 1975 Media Programs:

District and School went a step further and placed the role of the school
library media specialist in the context of the total school program. 9
The current official perception of the school librarian, now referred to
as "media specialist" is:
a person with appropriate certification and broad professional
preparation, both in education and media, with competencies to
carry out a media program. The media specialist is the basic media

6

American Library Association Committee on Post War Planning,
School Libraries for Toda and Tomarrow: Functions and Standards (Chicago: American Library Association, 19
•
7American Association of School Librarians, Standards for School
Library- Programs (Chicago: American Library Association, 1960).

8

American Association of School Librarians and Department of
Audiovisual Instruction of the National Education Association, Standards for School Media Programs (Chicago: American Library Association,
and Washington D.C.: National Education Association, 1969).
9American Association of School Librarians and Association for
Educational Communications and Technology, Media Programs: District
and School (Chicago: American Library Association and Washington D.C.:
Association for Educational Communications and Technology, 1975).

4
professional in the school program.

10

In a very general sense, this seems to be the role presently taught to
students enrolled in school librarianship classes.
As this brief summary indicated, the perceived role of the school
library media specialist has been produced by a developmental process.
Views taken by both administrators and school library media specialists
have not always been consistent within each group.

Neither has there

been total agreement between groups.

RELATED RESEARCH
In surveying the literature related to this study an attempt was
made to select only research studies which seemed to make a direct contribution to the plan of study.

While many subjective articles were

available and were examined for background information, it was determined
that only objective research studies could be of benefit to this literature review.
The studies considered include those which were completed during
the past ten years, from 1966 through 1976.

This period was selected so

the studies would relate to the more current role of the school library
media specialist.

Although 1966 was arbitrarily chosen as the starting

date it was felt that studies completed very much earlier would examine
outmoded perceptions and be of little v a l u e ~ ~ to this research
study.

The selected research dealt either directly or indirectly with

role perception, or with role expectations for the school library media

10
American Association of School Librarians and Association for
Educational Communications and Technology, p. 109.

5
specialist--perceptions and expectations held by school administrators
or school librarians themselves.
available for examination.

Not all of the selected studies were

The four which were obtainable were studied

and the three which were not obtainable were reviewed through an examination of abstracts.
Of the seven research studies which met the criteria referred to,
four dealt with role perceptions or role expectations of the school li~
brary media specialist directly, two examined perceptions of school library services, and indirectly role perception of the school library
media specialist, and one studied the role of the school library in
school curriculum.
Role Perception Studies
The first group of studies to be considered is that group which
deals specifically with role perceptions or expectations of the school
library media specialist.
Lowell E. Olson (1966) studied teachers', principals', and librarians' perceptions of the role of the librarian and the relationship
between these views and selected personal and professional variables.
Olson mailed a printed questionnaire to 107 secondary schools in the
Minneapolis-St. Paul area, covering a random sample of 246 teachers, 97
principals, and 107 librarians.

The study found that there were signi-

ficant differences in the perceptions held by these groups concerning
the librarians' status, preparation, and function (administration, reading guidance, teaching and technical processing) as well as the importance that was assigned to these functions.

Among Olson's major findings:

(1) half of the respondents likened the librarian's position to that of
the classroom teacher, (2) half of the teachers, as compared with three-

6
fourths of the principals, were aware that school librarians must take
education courses, do student teaching and become certified as a teacher,
(3) all groups agreed that in library programs technical processing re-

ceives much attention, whereas they recommend that administration receive
the greatest attention, and

(4) a third to half of each group recommended

that librarians spend little, if any time on clerical tasks.

The abstract

which was available for study did not reveal specific differences in perception although significant differences did exist.

Olson did say that

personal and professional variables could not be related to these differences statistically. 11
The dissertation of Carolyn Joyce Anderson (1970) examined role
expectations of high school librarians as perceived by librarians, principals, and teachers.

Her objectives included:

(1)to determine the degree of intraposition consensus within
the three role-defining groups with respect to their expectations
for the behavior of the librarian; (2)to determine whether there
are significant differences among the three role-defining groups
as to their expectations for the behavior of the librarian, and
(3)to determine whether there are significant differences between
the librarians' perceptions of the expectations of teachers and
principals and f~e expectations expressed by librarians, teachers,
and principals.
The study was conducted using a sample of Oregon high school librarians,
principals, and teachers.

Ms. Anderson, using a role norm inventory of

sixty statements, identified expectations of the librarian.

The state-

ments included in the inventory were developed to cover six role seg-

11 Lowell Ellis Olson, Ph.D, "Teachers', Principals', and Librarians' Perceptions of the School Librarian's Role," Dissertation Abstracts:
The Humanities and Social Sciences, XXVII (Ann Arbor, Michigan: University Microfilms, Inc., 1966), p. 1846-A.
12

carolyn Joyce Anderson, Ph.D, "Role Expectations of the High
School Librarian as Perceived by Librarians, Principals, and Teachers,"
unpublished Ph.D dissertation, University of Oregon, 1970, p.6.

7
ments:

(1) materials specialist, (2) curriculum developer, (3) teacher,

(4) technical processor, (S) administrator, and (6) clerical aide.

The

results were analyzed for intraposition consensus, mean response, and
significant differences between groups.

Statistically significant dif-

ferences were found for a majority of the normative statements used in
this comparison of the expectations of librarians, teachers, and principals.

These differences existed for all of the role segments pre-

viously mentioned.

Within their own groups librarians and principals

tended to be in higher agreement regarding the role segments of administrator, technical processor, and teacher and in lower agreement regarding
the role segments of materials specialist, curriculum developer and clerical-aide.

Teachers tended to be in lower agreement concerning all role

segments than were the school librarians and principals.

Ms. Anderson

also found that many of the statistical differences were in intensity of
feeling rather than in direction of the response.

Librarians also per-

ceived more differences than actually.existed between their views and
those of the other two groups. 13
This study was, once again, limited to a small geographical area
and the resulting conclusions, therefore, applied only to that area.
The primary value of her work as related to this study is in the carefully
prepared role norm inventory.
prepared for use in this study.

A revised version of this questionnaire was
The instTUment is described and explained

in Chapter Three.
The third dissertation to be considered was by John Anderson
Larsen (1971).

Mr. Larsen researched the role of the media specialist

13 Anderson.

8
as perceived by the media specialist and his/her administrator.
was limited to the secondary schools of Utah.

The study

Larsen mailed questionnaires

to all media specialists in the senior high schools- of that state.

He dis-

covered that great differences in perception existed between how~edia specialist viewed himself and how he carried out his job.

For example, the

media specialists perceived their performance as idiographic rather than
nomothetic while in reality they performed at a nomothetic level more frequently than at an idiographic level.

Larsen suggests that this difference

between perception and reality was a result of administrative control of
the media program (i.e. _.budget control, time and space limitations).
Media specialists were acting at a nomothetic level because administrators perceived their role as nomothetic according to Larsen.

14'

Edward Lawrence Anderson (1970) examined perceptions of school
administrators toward the role of the educational media building coordinator.

Anderson explored perceived existing roles and ideal roles in the

public schools of Wisconsin.

He used a questionnaire to acquire data

needed to compare these roles as perceived by the administrator.

Re-

sponses indicated that secondary principals perceived the ideal role and
the existing role of the educational media building coordinator to be
significantly different.

Findings further indicated that there was

agreement among respondents as to the ideal role of the educational media
building coordinator while there was less agreement as to the existing
role of that person.

Some interesting conclusions were drawn:

(1) ad-

14
John Anderson Larsen, "The Role of the Media Specialist as Perceived by Himself and His Administrator in the Secondary Schools of Utah,"
unpublished Ph.D dissertation, University of Utah, 1971.

9

ministrators can block change if they view the existing role to be near the
ideal role, (2) administrators had little training in the area of educational media and, therefore, do not possess the expertise for decision-making,
and (3) conflict may arise if the administrator and the educational media
building coordinator possess differing perceptions of the latter's role.

Mr. Anderson recormnended that more effort be put into the education of
administrators in the field of media to aid in the elimination of this
problem. 15
The remaining three studies cover the problem dealt with in this
paper more indirectly.
Perception of School Library Services
The following two studies investigated perceptions of school library services, a topic peripherally connected with the study.
David LeBarron Payne (1967) wrote his doctoral dissertation about
the superintendents' perception of the library practices in the state of
Mississippi.

A secondary purpose was to ascertain how closely the super-

intendents' and librarians' views coincided.

Mr. Payne used a question-

naire which was completed by sixty-seven per cent of the practicing superiniendents in Mississippi.

The study was deemed relevant as it com-

pared perceptions of school administrators and school librarians.

The

results seemed to indicate that perceptions of the two groups did not
agree and that both groups needed to be more infomed of accepted library
practices.

Payne found that school administrators perceived the admini-

15Edward Lawrence Anderson, Ph.D, "The Educational Media Building
Coordinator: His Role as Perceived by School Administrators," Dissertation Abstracts International: The Humanities and Social Sciences, XllI
(Ann Arbor, Michigan: University Microfilms, Ine., 1971), p. 4374-A.

10

strative function of school librarians quite differently than did the
school librarians.

The school administrators felt that they, school

administrators, should have administrative control of the school library.
School librarians felt that they should administer their own library program.

These results call for further study of perceptions, especially

as they relate to the successful administration of the school library.
Such a dichotomy of perceptions of library services demands study to
determine how extensive these differences actually are according to Mr.
Payne.

16
Phyllis Cantor (1975) researched role expectations for library

services, as held by library media specialists, school administrators,
and teachers in one county in New York state.

Ms. Cantor used question-

naires, interviews, and on-site visits to ascertain these role expectations.

She found that these three groups were in relative agreement on

the values they place on given services.

There were some significant

differences, however, in expectations for the services of the library
media specialist.

These differences existed in the areas regarding the

materials specialist function, the teaching function, curriculum development, and the administrative function.

Ms. Cantor called for "clarifica-

tion of and improved communication about the role of library media specialists between practicing specialists and those who educate and set
goals for school library media specialists. 1117

She further recommended

16navid LeBarron Payne, "The Superintendent's Perception of Selected Library Practices in the Public Schools of the State of Mississippi," unpublished Ph.D dissertation, University of Southern Mississippi,

1967.
17Phyllis Fine Cantor, D.L.s., "Role Expectations for Library Media
Services Held by Library Media Specialists, School Administrators, and Teachers," Dissertation Abstracts International: The Humanities and Social Sciences, XXXVI (Ann Arbor, Michigan: University Microfilms, Inc., 1976), p.
7707-A.

11

that studies be conducted in other localities to supply information for
use in"those areas.

18

These two .studies examined the role of the school library services
as perceived by members of the educational community.

The final study to

be considered examined the specific role of the school library in curriculum as perceived by members of the school system.
Curricular Role of the Library
The final study reviewed was one which examined the curricular
role of the school library as perceived by certain school personnel.
Doris Walker Cox (1968) tried to determine the factors that affect perceptions of this role.

M$. Cox used a semantic differential of thirty-

eight pairs of bi-polar adjectives arranged on a seven point scale.

She

found that the experiences of the respondents did indeed influence their
perceptions of the role of the library in curriculum.

The background in

education of the respondent was related statistically to certain responses.
Several factors emerged from a factorial analysis of responses as most
affecting perceptions of the curricular role of the library.

Educational

climate, relevancy, creativity, structural adaptability and use of experienc based learning were among the factors influencing views of the role of
the library.

Perceptions of the role of the school library were found to

be affected by the nature of the school as described by these five factors
as well as by the past experiences in education possessed by the respondent.
Ms. Cox concluded that the findings indicated a need for further study of
perceptions held by various school personne1. 19

18

Cantor, p. 7707-A.

19Doris Walker Cox, "The Curricular Role of the School Library:

An

Exploratory Study of the Perceptions of Selected Public School Personnel,"
unpublished Ph.D dissertation, Florida State University, 1968.
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Summary
The seven studies reviewed have indicated perceptual differences
between several groups regarding several aspects of school librarianship.
Significant differences in perception between school administrators,
teachers, and school library media specialists were found regarding the
administrator, curriculum developer, teacher, technical processor, materials specialist and clerical-aide role segments of the role of the
school library media specialist.
All of the research reviewed was severely limited in the geographical application of results obtained.

The size and distribution

of the sample groups forced this restriction.

All of these researchers

recommend further research in perceptions conducted in various localities.

This study was such an effort.

Chapter 2
NATURE OF THE STUDY
To properly delimit the study this chapter includes (1) the purpose of this study, (2) the problem statement, (3) hypotheses tested,

(4) operational definitions, (5) assumptions and (6) limitations. Each
of the final four sections of this chapter contributed to the development
and refinement of the study as demanded by the problem statement.

PURPOSE OF THIS STUDY
The purpose of this study was to identify any significant differences in perception of the role of the school library media specialist between school administration students and school library media specialist students enrolled at the University of Northern Iowa.
The practical results of the study include a list of similarities
and differences between the two parts of the sample group.

Perceptions

of the role of the school library media specialist were identified and
hopefully reflect the actual role perceptions held by the sample.

Where

perceptions differ significdy between the groups perhaps more measures
can be taken to reduce these differences.

The long range ramifications

include the possible convergence of role perceptions of the school library media specialist held by both groups under study.

The initial

purpose was to locate these differences of perception, if they did exist,
and inform those persons in a position to act upon such differences.
13
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PROBLEM STATEMENT
This study represented an attempt to answer seven questions, all
of which were segments of the primary problem under examination.
The primary problem was this:

Do school administration students

enrolled at the University of Northern Iowa and school library media
specialist students enrolled at the University of Northern Iowa possess
similar perceptions of the role of the school library media specialist
as that role fits into the total school program?
The role of the school library media specialist was divided into
seven role segments to be examined:

(1) materials specialist, (2) curri-

culum developer, (3) teacher, (4) technical processor, (5) administrator,

(6) participator in extramural activities, and (7) clerical-aide. Responses to items related to each of these role segments were used to
compare the perceptions of the school administration students and the
library media specialist students.

The hypotheses listed iD the follow-

ing section are more specific statements of how this problem was studied.

HYPOTHESES TESTED
The hypotheses which were tested in this research project are related to the seven role segments referred to in the previous section.
1.

School administration students enrolled at the University of

Northern Iowa will not differ significantly from school library media
specialist students enrolled at the University of Northern Iowa concerning perception of the "materials specialist" segment of the role of the
school library media specialist.
2.

School administration students enrolled at the University of

Northern Iowa will not differ significantly from school library media

specialist students enrolled at the University of Northern Iowa concerning perception of the "curriculum d~veloper" segment of the role of the
school library media specialist.
3.

School administration students enrolled at the University of

Northern Iowa will not differ significantly from school library media
specialist students enrolled at the University .of Northern Iowa concerning perception of the "teacher" segment of the role of the school library
media specialist.

4.

School administration students enrolled at the University of

Northern Iowa will not differ significantly from school library media
specialist students enrolled at the University of Northern Iowa concerning perception of the "technical processor" segment of the role of the
school library media specialist.

5.

School administration students enrolled at the University of

Northern Iowa will not differ significantly from school library media
specialist students enrolled at the University of Northern Iowa concerning perception of the "administrator" segment of the role of the school
library media specialist.

6. School administration students enrolled at the University of
Northern Iowa will not differ significantly from school library media
specialist students enrolled at the University of Northern Iowa concerning perceptions of the "participator in extramural activities" segment
of the role of the school library media specialist.
7.

School administration students enrolled at the University of

Northern Iowa will not differ significantly from school library media
specialist students enrolled at the University of Northern Iowa concerning perceptions of the "clerical-aide" segment of the role of the school
library media specialist.
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OPERATIONAL DEFINITIONS
This study required the delineation of two particular sample
groups.

It also required that "perceptions" and "role of the school

library media specialist" be explained with precision as they related
to the study.

The following definitions are operational in nature,

applicable only in this particular instance.
School administration students are those persons enrolled in
the Department of School Administration and Personnel Services at the
University of Northern Iowa who meet the criteria described in another
section.

This definition applies only to those students meeting the cri-

teria as of the Spring Semester, 1978.
School library media specialist students, or library science students are those enrolled in the Department of Library Science at the University of Northern Iowa who meet the criteria described in another section.

This definition applies only to those students meeting the cri-

teria as of the Spring Semester, 1978.
The role of the school library media specialist refers to behavior of the occupant of that position.

This study compared perceptions of

what those behaviors should be and to what extent the two sample groups
agreed or disagreed in these perceptions.
Perception refers to an awareness or consciousness. 20

In this

study perception is an awareness of the behavior of the school library
media specialist as measured by responses to the data gathering instrument.

2
°webster's New World Dictionary (New York:
lishing Company, 1966), p. 1085.

The New World Pub-
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ASSUMPTIONS
A full understanding of this study can be gained only by scrutinizing the assumptions upon which it was based.
The major assumption made was the acceptance of the "systems
theory 11 in education.

For the purposes of this study it was necessary

to recognize that systems theory is nan approach and a conceptual language ••• useful in terms of understanding and describing many of the organ21
izational phenomena that involve educational institutions."
Carl Cox
explains systems theory in an understandable manner.

A system, according

to Cox, is a set of "devices and people, carrying out operations and
procedures in a clearly defined manner for the accomplishment of established objectives." 22 Within this system a change in one variable will
create change in other variables.

The principle of systematization, as

set forth by Ryan, explains the relevance of systems theory to a research study such as this:
The stronger the relationships between and among the elements
in the organization or structure, the more efficient the system's
operation. If outcomes are to be optimized, all parts of the organization or stru 2jure must be interacting and working together
for a common goal.
Simply stated:

a school is a system in which the administrator and the

school library media specialist are elements.

The relationships between

21

Mike M. Milstein and James A. Belasco, Educational Administration and the Behavioral Sciences: AS stems Pers ective (Boston: Allyn
and Bacon, Inc., 1973, p. 1.
22 Carl Cox, "A Total Systems View of the School Library,"
Media Quarterlz, 1:36, Fall, 1972.

School

23 T; Antoinette Ryan, "Analysis of the Systems Approach," A S7stems A roach to Learnin Environments, eds. Suleiman D. Zalatino and Phillip J. Sleeman Roselle, New Jersey: Meded Projects, Inc., 1975), p. 119.
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these elements of the school system have an effect on the total system.
These relationships between the elements mentioned are important to the
success of the school and therefore were considered valid objectives of
this study.

The school administrator and the school library media spe-

cialist must have a strong positive relationship to optimize efficiency.
The perceptions that play a part in these relationships were considered
to be a logical place to begin the examination of relationships within
the school as a system.
If these assumptions concerning the nature of the school system
are accepted, this study has achieved a certain validity within the
limited framework set forth in this paper.
LIMITATIONS
The scrutiny of limitations which qualify the conclusions to be
drawn from research is equally as important as the study of assumptions
underlying the study.
The most obvious limitation on the study was the size of the
sample and the population from which it was selected:

school administra-

tion students and school library media specialist students enrolled at
the University of Northern Iowa.

Generalizations reaching beyond the

University of Northern Iowa are not possible.
Another important limitation rests in the variance of backgrounds
to be found in the sample groups.

Some respondents have worked as admin-

istrators or school library media specialists and some have not.

The

extent of some of these differences can be noted, as has been done, but
the actual effect cannot be accurately measured.

Nonetheless this var-

iable cannot be ignored and must be taken into consideration when looking
at the results of the study.

19

The study was also limited by language used in the data collection
instrument.
respondents.

Certain worqs may carry different connotations for different
An attempt was made to keep this to a minimum, but some

technical language did have to be used.
A final limitation was the honesty of the respondents.

It is

possible that the study has been distorted by responses that are'indicative of "socially accepted" behavior.
clusions were drawn.

This was considered when the con-

Chapter 3
METHODOLOOY
The selection of appropriate procedures to measure perceptions was
a difficult assignment.

Since this study was quite similar in intent to

previous studies it seemed justifiable to use similar methods.

The use of

tested procedures seemed to eliminate many problems commonly encountered
in the use of new and untested procedures.
For the sake of clarity the study was designed to use readily understood methodology.

The selection of the sample is described in this

chapter, as is the composition of that sample.

All sources of data are

described, as are the procedures used for collecting that data.

THE SAMPLE
Sample Selection
The population from which the two sample groups were selected included:

(1) students enrolled in programs in the Department of Library

Science at the University of Northern Iowa, and (2) students enrolled in
programs in the Department of School Administration and Personnel Services
at the University of Northern Iowa.

It was determined that parallel sam-

ples from each group would contribute to the validity of the study.
Keeping the goal of obtaining parallel sample groups in mind,
further criteria were used in the selection of these groups.

Included

students were those admitted to candidacy for the master's degree by
their respective departments and those who had completed work toward
20

21

this degree since the Summer session, 1974.

Within the Department of

School Administration and Personnel Services it was further determined
to include only school administration students.

This effectively elim-

inated students pursuing degrees in counseling and personnel services.
Since the Department o! Library Science offers only one degree such a
discrimination was unnecessary with those students.
Ms. Elizabeth Martin and Dr. Donald Hanson, heads of the Departments of Library Science and School Administration and Personnel Services
respectively, supplied the names and addresses of those students meeting
the criteria.

The total number of names supplied was ninety-two, fifty

were students in the Department of Library Science and forty-two were
students in the Department of School Administration and Personnel Services.

The small number of potential respondents made the use of the

total sample imperative.
Description of the Sample
The sample group included ninety-two persons.

Of these, sixty-

three, or sixty-eight per cent of the sample responded to the instrument
and were included in the study.

In the paragraphs that follow the sam-

ple group is described in terms of sex, age, experience in education,
academic background and date when highest degrees were conferred.

The

sample group is represented as a dichotomized sample with comparisons
being drawn between the school library media specialist students and the
school administration students.
Of the sixty-three respondents thirty-four were school library
nedia specialist students and twenty-nine were school administration
students.

The school library media specialist students were predomi-

nately female while the school administration students were predominately
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male.
Table 1
Sex of Respondents
Library Science

Sex

School Administration
17%

91%

Female
Male

83

9

The school administration sample group tended to have a larger
percentage of young persons with fifty-nine per cent being in the twentyfive to twenty-nine year old bracket.

Only twenty-one per cent of the

school administration students were thirty-five or over.

On the other

hand, only forty-one per cent of the library science students were under
thirty and thirty-three per cent were thirty-five and over.
Table 2
Age of Respondents
Age Bracket
under

25-29

25

Library Science
12%

School Administration

0%

29

30-34

26

59

40-44

12
6

14

35-39

45-54
55

&

15
over

0

20
0

7
0

As a group the school administration students tended to have had
more experience as teachers than did the library science students.

Eighty-

two per cent had completed five or more years as teachers whereas only
thirty per cent of the school library media specialist students had that
level of experience.

FoJ!rty-four per cent of the school library media

23
specialist students had no experience as teachers.
Table J
Years of Experience as a Teacher
Library Science

Years

44%

0

3~4

18
3

10-14

1-2

· 5-9

15-25
26 or more

School Administration
3%
13

10

15

72

15

7

0
0

3
0

Both groups indicated little experience as school administrators.
Ninety-seven per cent of the library science students and seventy-nine per
cent of the school administration students had no experience in that role.
Of the twenty-one per cent of the school administration students with administrative experience ten per cent had only one to two years experience.
Library science students, as a group, had considerable experience
as school library media specialists.

Forty-seven per cent have had ex-

perience in that capacity while only six per cent of the school administration students reported experience as school library media specialists.
School administration students and library science students indicated comparable educational backgrounds in their respective fields.
Sixty-eight per cent of the latter and sixty-two per cent of the former
had completed twenty-six or more semester hours in their fields of study.
The two groups responded similarly to a question regarding total
hours of college work completed.

Ninety-four per cent of the library

science students and eighty-six per cent of the school administration
students had completed at least a Bachelor's degree plus sixteen hours
of credit.
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An extremely interesting finding occurred regarding the date of

the highest degree conferred.

On the whole library science students re-

ceived their highest degree longer ago than did the school administration
students, as a group.

Forty-four per cent of the library science students

received degrees before 1970 while only twenty per cent of the school administration students received their highest degree before that year.
Table

4

Year When Highest Degree Was Conferred
Year

Library Science

23%
32
32
3
3
6

1974-1977
1970-1973
1965-1969
1960-1964
1955-1959
1950-1954
1949 or before
Summ.ary.

9

School Administration

28%

5~
14

3
3
0
0

The sample groups seem to be similar as regards academic

preparation and experience as administrators.
worthy differences were discovered:

In the other areas some note-

(1) school library media specialist

students were primarily female, as a group, while the school administration group was mostly male, (2) school library media specialist students
tended to be older than did school administration students, (3) school
administration students had more experience as teachers than did the
library science students, (4) library media specialist students had more
experience as library media specialists than did the school administration students, and (5) school administration students received their
highest degrees more recently than did the library science students.
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DATA COLLECTION
The following section provides a description of the data collection
instrument as well as the collection methods used in the study.
Description of the Instrument
The data collection instrument which was used is a role norm inventory designed by Carolyn Joyce Anderson for use in research for her doctoral dissertation (University of Oregon, 1970).

The inventory used in

this study was a revised version of that instrument.

(See Appendix A)

Ms. Anderson developed her inventory from ( 1) the literature '.on
librarianship, (2) previous studies, (3) Evaluative Criteria of the Evaluation of Secondary Schools published by the National Study of Secondary
School Evaluation in 1969, and (4) Standards for School Media Programs
published by the American Library Association and the Department of Audiovisual Instruction of the National Education Association in 1969.

The

first draft of the inventory was then evaluated by a panel of professional
librarians, aiding in the refinement of the instrument.

A field test of

the instrument was then conducted so that only those items that were considered to be valid were included in the final role norm inventory.

After

this process was completed Ms. Anderson used the instrument to gather raw
data for her doctoral dissertation, previously described.
The sixty statements of the role norm inventory may be classified
according to the seven segments of the school library media specialist
role that they represent:

(1) materials specialist, (2) curriculum de-

veloper, (3) teacher, (4) technical processor, (5) administrator, (6)
participator in extramural activities, and (7) clerical-aide.

Division of

the statements into the seven categories enabled an analysis of the data
by

role segment.
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Each response on the inventory was given on a Likert type scale,
a scale with weighted values assigned to each possible response.

Over-

all perceptions were measured by adding these values to obtain a total
raw score.

On this particular instrument a statement required the re-

spondent to state a preference as to whether the library media specialist
should or should not perform the activity described by the statement.
Possible responses included:

definitely should (assigned a value of five),

preferably should (assigned a value of four), may or may not (assigned a
value of three), preferably should not (assigned a value of two), and
definitely should not (assigned a value of one).
This role norm inventory was selected because it had already been
tested and would measure exactly what this study wanted to measure.

The

instrument was easy to understand and seemslto be relatively unambiguous.
Quantifiable analysis was easily achieved with this instrument as well.
Minor revisions were made in the instrument.

The words "school

library media specialist" were substituted for "school librarian'' to ensure that misunderstandings would not occur •. "School library media specialist'' seemed to be the most unambiguous title in use to describe the
role under study.

No further alterations were made.

The role norm inventory of sixty statements is shown on the following pages by role segments.
form;

These statements were randomized for the final

the number at the left of each item is the number that statement

was assigned in the inventory.
Role I.

Materials Specialist

(4) Visits classrooms to observe the uses made of library media center
materials, upon arrangement with teachers.

(6) Makes decisions on selection of books and printed materials for the
library media center.
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(7) Makes decisions on selection of library media center equipment.

(14) Purchases professional books, pamphlets, and magazines for faculty
use.
(15) Serves as resource consultant in the classroom when requested by
teachers.
(16) Makes decisions on selection of audiovisual materials.
(23) Assists students in producing materials for use in their classes.
(26) Considers student recommendations for materials acquisitions.
(30) Furnishes resource materials for faculty members.
(32) Confers with teachers regarding their needs for purchase of library
media center materials.
(38) Trains projectionists to operate audiovisual equipment.

(40) Assists teachers in selecting materials for classroom use.

(49) Assists teachers in producing materials for use in their classes.
(50) Assists teachers in planning for effective use of educational materials

and equipment.
(52) Conducts teacher workshops on nonbook material production techniques.

(53) Elicits faculty participation and recommendations for evaluation and

selection of materials.

(56) Teaches effective use of library media center materials to members of
the faculty.
Role II.

Curriculum Developer

(5) Serves on curriculum planning committees.
(20) Supplies information to teachers about recent developments in curricular subject areas and in the general field of education.

(46) Serves on committees for evaluating textbooks for adoption.
(47) Reads education magazines which feature articles on developments in
curriculum.
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Role III.

Teacher

(2) Gives book talks to students groups in the library media center.
(13) Instructs students in how to use the card catalog.
(24) Works with teachers in supervising activities of classes using the

library media center.
(27) Helps independent study groups of students to select materials for
~heir projects.
(36) Gives instructions to students in reference techniques.

(39) Works with the teacher to develop units on student library media
center use.
(41) Visits classrooms on prearrangement with the teacher to instruct

students on the availability and use of materials for an area of
study.

(45) Gives book talks to classes as requested

by ,the teacher.

(58) Teaches students how to use Indexes such as the Reader's Guide.
Role IV.

Technical Processor

(17) Determines information to go on author cards for the card catalog.
(19) Supervises filing of cards in the card catalog.

(44) Makes decisions regarding arrangement of library media center materials for easy access and use by students.
(60) Determines subject headings to be used in the card catalog.
Role V.

Administrator

(1) Attends meetings of chairmen or heads of departments.
(3) Assists administrators in selection of any additional professional

library media specialists.
(11) Assists administrators in planning for new or remodeled library
media center quarters.
(12) Develops a policy regarding media selection (media refers to both
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print and non-print materials and related technology).
(18) Directs and coordinates audio-visual services centered in the library
media center.
(25) Plans the library media center budget with the school administrator

from year to year.

(34) Administers a centralized depository of textbooks for the school.
(35) Plans library media center space and furniture arrangement.

(57) Initiates meeting with teachers to plan coordination of library
media center materials and activities with curricular programs.

(59) Assists administrators in selection of adult clerical personnel for
the library media center.
Role VI.

Participator in Extramural Activities

(21) Holds membership in I.s.E.A. and attends meetings.

(43) Visits and observes other library media center programs.
(48) Holds membership in professional library media organizations and
attends meetings.

(55) Serves as a community resource person upon request.
Role VII •. Clerical-Aide.
(8) Writes notices to students for overdue materials.
(9) Talces attendance in the library media center.

(10) Supervises study halls in the library media eenter.
(22) Places call numbers on all materials.
(28) Checks lists of books requested by teachers against the card catalog.
(29) Types bibliographies and lists of materials for teachers upon request.
(31) Types catalog cards.
(33) Checks books in and out.
(37) Types cards and pockets for library media.
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(42) Keeps the library media center quiet.
{51) Repairs books and other library media center materials as a regular

duty.

(54) Reshelves the materials.
Data Collection Methods
The data were collected from those persons comprising the sample
groups described in a previous section.

The collection vehicle was the

role norm inventory described in the section immediately preceding this
one.

A high response rate was the goal of the data collection methods

employed.
As previously noted, lists of students meeting the criteria, also
outlined previously, were obtained from the heads of the Departments of
Library Science and School Administration and Personnel Services.

Each

person was mailed a role norm inventory, a cover letter (both found in
Appendix A) and a stamped, self-addressed envelope in which the inventorycould be returned.

Every inventory- was assigned a number and the name of

the person receiving it was recorded.

The purpose of this was to facili-

tate a follow-up if the response rate did not reach the sixty-six per cent
level.

The cover letter fully explained the registration of the inven-

tories and assured the confidentiality of all responses.

Since the re-

turn rate was sixty-eight per cent a follow-up was not required.
STATISTICAL METHODS
The purpose of the statistical analysis of the data was to compare the responses of two sample groups of unequal size.

The responses

referred to were made to a role norm inventory allowing for scaled answers.
Therefore, a logical method of analysis of the raw data was an analysis of
variance.
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The analysis of variance required that raw scores for both library
science students and school administration students to be computed for each
role segment.

This score was derived by assigning a value of five to each

"definitely should" response, a value of four to each "preferably should"
response, a value of three to each "may or may not" response, a value of
two to each "preferably should not" response, and a value of one to each
"definitely should not" response.

The total raw score for each sample

group was obtained by tabulating the raw score foreaehmember of that
group and then adding all the individual raw scores together.

In this

way a raw score for each role segment for each group was derived.
An analysis of variance was the statistical technique used to

measure variability between the school library media specialist students
and the school administration students.
was considered significant at the

.OS

Variance between the two groups

level.

For the purposes of this

study it was decided that the hypotheses would be rejected if the analysis
of variance indicated significant differences at the P.

~

.o5

level.

An analysis of variance was computed for each role segment.

results are presented in both-narrative and tabular form.

These

Chapter
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ANALYSIS OF DATA
The data collected through the administration of the role norm
inventory are presented in the following pages.

The results obtained are

presented and analyzed by role segment to facilitate the determination of
acceptance or rejection of the hypotheses.
ROLE SEGMENT #1-MATERIALS SPECIALIST
When asked to respond to the seventeen questions related to the
role segment of ''materials specialist" some noticeable differences between
library science students' perceptions and school administration students'
perceptions were revealed.

Sixty-four per cent of the library science

students' responses to this group of questions were "definitely should"
responses while only forty-five per cent of the school administration students so responded.

4.50

The mean response for library science students was

with the mean response for school administration students at

4.24.

Table S
Total Responses for "Materials Specialist" Role Segment
Response

Library Science (34)
%

N

Definitely
Preferably
May or May
Preferably
Definitely

Should (5)
366
Should (4)
137
Not (3)
67
Should Not (2)
5
Should Not ( 1 )
0

Administration (29)
N

%

64

219

45
36

11

175
89
4

24

1

0

32

18

1
0
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Table 6
Role Segment #1

Materials Specialist

Library Science Students (34)

5

4

3

2

,

4

22

6

6

0

6

34

o

0

7

32

2

14

27

15

27
29
14

Question
No.

Administration Students (29)

5

4

3

2

0

6

12

11

0

0

0

0

24

1

0

0

0

0

20

3
8

0

1

0

7

0

0

0

15

7

0

0

0

4

1

0

10

9

21

11

2

10

32
38

22
28

9

0

0

23

5
5

0

0

0

0

14

7

8

0

0

0

11

10

7

1

0

0

0

13

11

0

0

2

0

0

11

14

5
4

0

0

6

0

0

0

20

8

0

0

11

9

12

2

0

6

11

11

0

0

40

17

13

4

0

0

9

14

6

0

0

49

11

11

11

0

7

13

8

0

1

50
52

20

11

2

0

0

12

14

3

0

0

9
20

13
9

12

0

0

4

16

8

1

0

3

0

0

12

13

0

0

22

8

3

1

0

12

11

6

0

0

366

137

67

5

0

219

175

89

4

16

23
26
30

53
56
Totals

Total Raw Score•2589
Mean Score=4.50

Total Raw Score•488
Mean Score,,.4.24

When an analysis of variance was performed on these results an
f-ratio of 30.47 was obtained and this was significant at the .01 level
of confidence.

The data showed that school library media specialist

students perceived the role of the school library media specialist to
include the "materials specialist" role segment to a significantly greater degree than did the school administration students.

The level of sig-
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nificance required to reject the hypotheses was the

.OS

level.

Since the

differences between these groupstf for this role segment was significant
at the .01 level the hypothesis was rejected:

School administration stu-

dents enrolled at the University of Northern Iowa will not differ significantly from school library media specialist students enrolled at the
University of Northern Iowa concerning perception of the "materials specialist" segment of the role of the school library media specialist.
Table 7
Variance Table for ''Materials Specialist'' Data

df

Source
Between
Within
Total

1
1061

1o62

ss
17.67
611. 73
629.40

ms

F

17.67

30.47*

o.58

*Significant at the .01 level of probability

ROLE SIDMENT #2-CURRICULUM DEVELOPER
When the respondents answered the four questions related to the
role segment referred to as "curriculum developer" differences between
school library media specialist students and school administration students were recorded.
As Table 9 shows, eighty-six per cent of the library science
students• responses indicated that the library media specialist should
function as curriculum developer.

Only sixty per cent of the school

administration student responses indicated that this was perceived as
part of the role of the library media specialist.
opinion is also shown in the mean scores:

This difference of

library science students had

a mean score of 4.37 and school administration students a mean score of

35
3.85.
Table 8
Role Segment #2

Curriculum Developer

Library Science Students (34)
Question
4

3

2

1

s

4

3

2

1

25

8

1

0

0

8

0

0

17

7
20

1

0

0
0

16

13
16

6
10

7

11

9
,4
4

12

11

9

1

0

69

48

44

2

0

5

No.

5

20
46
47

Totals

Administration Students (29)

0

0

2

0
0

0
0

19

0

0

4

5
15

31

39

Total Raw Score=447
Mean Score=3.85

Total Raw Score=591
Mean Score=4.37
Table 9

Total Responses for "Curriculum Developer" Role Segment
Library Science (34)
N
%

Response

Definitely
Preferably
May or May
Preferably
Definitely

Should (5)
Should (4)
Not (3)
Should Not (2)
Should Not ( 1 )

N

31
39

%

19

14

44

27
33
38

0
0

0
0

2
0

2
0

69

48

51

Administration ( 29)

35

The statistical analysis of variance was computed on these scores
to discover the probability that these differences were significant.

The

results of this analysis indicated that the differences mentioned were
significant at the .01 level.
is the

.OS

level.

The level set for rejection of the hypotheses

Therefore, the following hypothesis was rejected:

School

administration students enrolled at the University of Northern Iowa will not
differ significantly from school library media specialist students enrolled
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at the University of Northern Iowa concerning perceptions of the "curriculum developer" segment of the role of the school library media specialist.
Table 10
Variance Table for "Curriculum Developertt Data
Source

df

Between
Within
Total

250
251 .

1

ss
16.54
150. 14
166.68

ms

F

16 •.54

27 • .57*

0.60

*Significant at the .01 level of probability

ROLE SID-ME.NT #3-TEACHER
The nine items included in the role norm inventory related to the
role segment of "teacher" yielded differences between the two sample groups.
Table 11 reveals that eleven per cent more library science student
responses than school administration student responses indicated that the
school library media specialist definitely should function as a teacher.
Table 11
Total Responses for "Teacher" Role Segment
Response

Definitely
Preferably
May or May
Preferably
Definitely

Library Science (34)
N
%
181
Should (5)
Should (4)
83
Not (3)
31
Should Not (2)
5
0
Should Not ( 1)

Administration (29)
N

%

.59

122

48

27
12
2

40

97

37

1

15
·o

0

1

0

On the other hand, thirty-seven per cent of the school administration stu-

dent responses indicated that the school library media specialist should
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preferably function as a teacher while only twenty-seven per cent of the
school library media specialist students so responded.

The major differ-

ence here seems to be in strength of the perception rather than in the
direction of it.

The mean response for library science students was 4.44

and the mean response for the school administration students was 4.30.
Table 12
Role Segment #3 Teacher
Library Science Students (34)

Administration Students (29)

Question
No.

5

4

3

2

1

5

4

3

2

1

2

16

0

0

0

2

0

0

6

3

2

0

12

9
7
11

0

0

15
20

5

23
23
22
22
20

9
3

0

13
24

9
8

5

0

1

10

2

0

0

14

10

5

0

0

10

2

0
0

14
13

0

1

13
12

2

13

0
0

4

0

0
0

9

2

0

13

10

6

0

0

0

0

6

0

0

1

0

7
16

16

19

9
9

3
9
5

7

5

1

0

181

83

37

0

122

97

40

,

27
36
39

41

20
16

45
58
Totals

Total Raw Score•1358
Mean Seore•4.44
An

Total Raw Score•1121
Mean Score=4.JO

analysis of variance revealed significant differences at the

.05 level, sufficient to reject the hypothesis.
hypothesis was rejected:

Thus, the following

School administration students enrolled at

the University of Northern Iowa will not differ significantly from
school library media specialist students enrolled at the University of
Northern Iowa concerning perceptions of the "teacher" segment of the
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role of the school library media specialist.
Table 13
Variance Table for ''Teacher" Data
Source

ss

df

Between
Within
Total

ms

2.88
331.60
334.48

1

565
566

*Significant at the

F

2.88
o.59

4.88il-

.05 level of probability.

ROLE SIDMENT #4-TECHNICAL PROCF.sSOR
The "technical processor" role segment of the role of the school
library media specialist did not produce substantial differences in the
responses made to the four items related to that segment.

Both groups

tended to favor tasks related to this role segment but they revealed
Table 14
Role Segment #4 Technical Processor
Library Science Students (34)
Question
No.
17
19

44

60

Totals

Administration Students (29)

5

4

3

2

1

5

4

3

2

1

17
19
27
16

5
5

11

0

1

0

8

2
3
2

6

0

11

6

0
0
0
0

0
0
0

3

16
15
19
12

10
,1

6
9

1
2
0

0

79

25

23

6

3

62

40

13

0

0

Total Raw Score•579
Mean Score,..4.26

5

3

Total Raw Score=509
Mean Scores4.43

very few divergent views as indicated by the information provided in Table

39

15. The mean scores were extremely close to one another: 4.26

and

4.33,

for library science students and school administration students, respectively.
Table 15
Total Response for "Technical Processor" Role Segment

%

N

Definitely
Preferably
May or May
Preferably
Definitely

Administration (29)

Library Science (34)

Response

Should (5)
Should (4)
Not (3)
Should Not ( 2)
Should Not ( 1)

N

79

58

62

23

18
17

4

40
13
0

2

0

25

6
3

%

54
35
11

0
0

The analysis of variance indicated that the differences were not
significant at the

.05

level of probability.

hypothesis was not rejected:

Therefore, the following

School administration students enrolled at

the University of Northern Iowa will not differ significantly from school
library media specialist students enrolled at the University of Northern
Iowa concerning perceptions of the "technical processor" segment of the

role of the school library media specialist.
Table 16
Variance Table for "Technical Processor" Data
Source
Between
Within
Total

ss

ms

F

1

1.78
198. 11

1. 78
0.80

2.23

249

df

250

199.89

ROLE SEGMENT #5-ADMINISTRATOR
Perception of the "administrator'' part of the school library media
specialist role, as indicated by response to the ten items on the inventory, was quite differenct for each group.
Table 17
Role Segment #S

Administrator

Library Science Students (34)
Question

s

4

3

9

9
2
1

0

8
20
20
14

0

0

21

0
11
2

0
10

0

8

20
2

0

0

17

s

4

3

2

1

19

12

3

0

0

3
11

24

10

0

0

0

30

4
0

0
1
2

0

0

0

No.

12

18

33
23

25

30

34

1

35

26

9
4
4
6

57
59

23
25

10
8

1

0

0

1

0
0

234

67

20

11

8

Totals

Administration Students (29)

Total Raw Score•1528
Mean Score•4.49

7
8
11

2

0

0

0

0

0

3

0

7
8

1

0

0

1

0

8

14

12

9
7

3
8

4
0

0
1

13

11 ,

s

0

0

147

85

47

7

2

Total Raw Score•1232
Mean Score•4.28

Sixty-nine per cent of the responses of library science students
were of the "definitely should" variety.

Only fifty-one per cent of the

school administration student responses were of this nature.
score of the library science students was 4.49.
school administration students was 4.28.

1

The mean

The mean score of the

Again, the direction of the

response (i.e., positive or negative) was similar for both groups with

0
1

41
the intensity of perception being differe~.t.

Tables 17 and 18 clarify

this set of comments.
Table 18
Total Responses for "Administrator" Role Segment
Library Science (34)
N
%

Response

Definitely
Preferably
May or May
Preferably
Definitely

Should (5)
Should (4)
Not (3)
Should Not ( 2)
Should Not ( 1)

Administration (29)
N
%

234
67

69
20

147

20

6
3

47
7

16
2

2

2

1

11

8

85

51

30

The statistical analysis of variance, as highlighted in Table 19,
indicated that the differences revealed were significant at the .01 level
of probability.

Since the .05 level of probability was the degree of

probability required for rejection of the hypothesis the following hypothesis was rejected:

School administration students enrolled at the

University of Northern Iowa will not differ significantly from school
library media specialist students enrolled at the University of Northe.rn
Iowa concerning perceptions of the "administrator" segment of the role
of the school library media specialist.
Table 19
Variance Table for "Administrator" Data
Source
Between
Within
Total

df

SS

ms

1

7.29

1.29

626
627

504. 77

o.a,

512.06

*Significant at the .01 level of probability

F

9.00--
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ROLE SEGMENT #6-PARTICIPATOR IN EXTRAMURAL ACTIVITIES
P~ticipation in extramural activities did·not appear to be perceived as a highly desirable.activity of the school library media specialist by school administration students.

Over one-fourth of them

responded that the school library media specialist may or may not and
perhaps should not function in this role.

School library media spe-

cialist students took the opposite view, with ninety-one per cent of
the responses indicating that the school library media specialist definitely or preferably should be a participator in extramural activities.
These differences were reflected in the mean scores of each group with
school library media specialist students at

4.44

and school administration

students at 3.98.
Table 20
Role Segment #6

Participator in Extramural Activities

Library Science Students (34)
Question
No.

5

4

3

21
43
48
55

17
18
21
16

13
14
12

72

Totals

Administration Students (29)

2

1

5

4

0

2

0

0
0

12

1
5

14

0
0

0
0

51

12

0

0

Total Raw Score-600

4

3

8

7

7

4

14
15
16

13
1
6
9

33

52

29

2

1

1
0

0
0
0
0

1

0

0

0

Total Raw Score•462
Mean Score•3.98

Mean Score•4.44

The statistical methods supported the raw score indications shown
in Tables 20 and 21.

An analysis of variance indicated significance at

the .01 level of probability.

The hypothesis that follows was rejected

43
, on the basis of the statistical analysis outlined in Table 22.
jected hypothesis was:

The re-

School administration students enrolled at the

University of Northern Iowa will not differ significantly from school
library media specialist students enrolled at the University of Northern
Iowa concerning perceptions of the "participator in extramural activities"
segment of the role of the school library media specialist.
Table 21
Total Responses for "Participator in Extramural Activities" Role Segment
Administration (29)
N
%

Library Science (34)
N
%

Response

Definitely
Preferably
May or May
Preferably
Definitely

Should (5)
72
Should (4)
51
12
Not (3)
Should Not (2) 0
Should Not ( 1) 0

53
38

33

9

29

52

0

1

0

0

29

45
25
1
0

Table 22
Variance Table for "Participator in Extramural Activities" Data
Source
Between
Within
Total

df
1

249
250

88

13.30
139.30

F

ms

13.30

o.56

1s2.60

*Significant at the .01 level of probability

ROLE SEGMENT #7-CLERI.CAL AIDE
The results of the compilation of data from the twelve items
related to the "clerical-aide" role segment provided evidence of extreme disagreement between the two groups under study.

Sixty-seven per
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cent of the responses of the library science students indicated that they
did not perceive this as a function of the school library media specialist.
Thirty-five per cent of the school administration students agreed but,
thirty-four per cent of their ~esponses indicated that they felt this
should be a function of the school library media specialist.

School

administration students received a mean score of 3.10 for this role segment and school library media specialist students had a mean score of
2.22.

These differences are shown in Tables 23 and 24.
Table 23
Role Segment #7

Clerical-Aide

Library Science Students {34)
Question

Administration Students (29)

No.

5

4

3

2

1

5

4

3

2

1

8

2

2

4

19

7

8

6

6

2

9

0

3

7

10

6

1

14

10

1

0

1

24

7

8

5

8

5

9

7
4
6

29
31
33
37
42

8

7
8

9
12

8

14

5
5

4

19

10

0

4
2
2
0
1
2

3
11

1

22
28

14
B
10
12

7
6

6

13

5

5

8

51

1

2

15

54

0

1

14
4
9

12

13
2
12
12

31

24

80

141

132

Totals

7
0
0

4
4
6

7
7
7
1
2
0

10

,,
10

7
6
7
7
10
10

2
11
1
0
0

3
2

13
10

11

4

0

10

10

1

2

9
6

4

5

5

10

5

67

52

1o6

95

28

Total Raw Score•905

Total Raw Score•1079

Mean Score•2.22

Mean Score.sJ.10
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Analysis of variance indicated that the differences of response
between these two groups was significant at the .01 level.
of significance was sufficient to reject the hypothesis:

This level
School admin-

istration students enrolled at the University of Northern Iowa will not
differ significantly from school library media specialist students enrolled at the University of Northern Iowa concerning perceptions of the
"clerical-aide" segment of the role of the school library media specialist.
Table 24
Total Responses for "Clerical Aide" Role Segment
Library Science (34)
Response
Definitely
Preferably
May or May
Preferably
Definitely

N

Should (5)
31
Should (4)
24
80
Not (3)
Should Not (2)141
Should Not ( 1) 132

Administration (29)

%

%

N

67
52

7
6

20
35
32

106

95
28

19

15
31
27
8

·Table 25
Variance Table for "Clerical-Aide" Data
Source

df

ss

ms

F

Between
Within
Total

1

146.24
1091 .07
1237 .31

146.24
1 .45

,oo.a~

754
755

*Significant at the .01 level of probability

Chapter

5

SUMMARY AND CONCLUSIONS
This chapter summarizes the problem researched and the methods
used in that research.

It also includes statements of conclusion based

on the findings discussed in the previous chapter.

Recommendations for

further research conclude this chapter.
SUMMARY
This research study represented an attempt to answer the question:
Do school administration students and school library media specialist stu-

dents enrolled at the University of Northern Iowa possess similar perceptions of the role of the school library media specialist as that role fits
into the total school program?
The methods employed to answer this question included the administation of a role norm inventory composed of seven parts, each representing one of seven role segments of the role under study.

The responses

were made on a Likert-type scale which facilitated the tabulation of raw
scores and mean scores for each group for each role segment.

An

analysis

of variance was used to determine significant differences with the

.05

level of probability considered adequate for the rejection of the by•
potheses.

The results of this inventory were presented in the previous

chapter.
The data analysis revealed that significant differences in perception of the role of the school library media specialist did exist between

h6
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school library media specialist students and school administration students for six of the seven role segments studied.
Five of the role segment differences were significant at the .01
level of probability.

These included the functions of (1) materials spe-

cialist, (2) curriculum developer, (3) administrator, (4) participator in
extramural activities and (5) clerical-aide.

The role segment of teacher

was also perceived differently to a significant degree by the sample
groups.

However this difference was significant at the

than at the .01 level.

.05

level rather

Perceptions of the role segment of technical pro-

cessor were not significantly different between the two groups.
Of the six role segments for which significant differences were
discovered library media specialist students had a significantly higher
mean response for five role segments than did school administration students.

These included the following role segments:

(1) materials spe-

cialist, (2) curriculum developer, (3) administrator, (4) participator
in extramural activities, and (5) teacher.

When responding to items

related to the "clerical-aide" role segment the opposite was true.

School

administration students had a significantly higher mean response for that
role segment than did school library media specialist students.
These findings indicate that perceptions held by school library
media specialist students and school

administration students do indeed

differ.

CONCLUSIONS
This study was conducted for the purpose of identifying differences
and/or similarities of perception between school administration students
and school library media specialist students regarding the role of the
school library media specialist.

The importance of these perceptions was
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emphasized in Chapter 2 under the heading "Assumptions." When schools
were examined from a "systems" point of view the relationships between
members of that system became vital.

The perceptions of two members of

the system, the school administrator and the school library media spe•'
cialist, were considered to be vital to the effective operation of the
school system.

Since the education of these two groups contributes to

the formulation of their perceptions the examination of student perceptions within these two educational:fields of study was conducted.
The differences in perception revealed by this study included the
materials specialist, curriculum developer, teacher, administrator, participator in extramural activities, and clerical-aide role segments of
the school library media specialist role.

These findings indicate that

th~se school library media specialist students and school administration
students will enter school systems with different ideas concerning the
characteristics of a successful library media specialist.

For example,

school library media specialist students do not view the role segment
"clerical-aide" as a desirable characteristic of the library media specialist as shown by the mean response of 2.22 given to items related to
that role segment.

School administration students feel that the function

of "clerical-aide 11 may or may not be a desirable part of the role of the
school library media specialist as evidenced by,the mean response of 3.10.
School library media specialist s~udents feel strongly that the library
media specialist should function as materials specialist, curriculum
developer, administrator, participator in extramural activities and
teacher.

While school administrators agree with this perception of the

role of the library media specialist the mean responses of this group':5.
were significantly lower than those of the school library media specialist students.,,..- Only conjecture as to the reasons for variation in·-

49
perception of the role of the school library media specialist is possible.~·
T}le role segment referred to as "technical processor" was similar-ly perceived by both groups.
mean response of

4.43,

a mean response of

Both school administration students, with a

and school library media specialist students, with

h.26, viewed this as a desirable function of the li-

brary media specialist.

Examination of the four items related to this

role segment offers an explanation for this finding.

All four items re-

ferred to professional tasks such as the assignment of classification numbers and subject headings, the arrangement of the materials in the library
media center and the supervision of filing.

These are duties commonly

associated with the library media specialist, duties which create little
controversy.

The absence of significant differences regarding the role

segment of "technical processor" appears to have been caused, at least in
part, by the nature of the items related to that role segment.
The variations in perceptions described previ~usly could have been
the result of the wide differences in background between the two groups
(as shown in Appendix B, Table 26).

Most of the library science students

were women, most were over thirty years of age, and most had less than two

years of experience as a teacher.

Conversely, most of the school adminis-

tration students were men, most were under thirty years of age, and most
had five or more years of experience as a teacher.

The differences could

have been generated by the context of the master's degree programs in which
the students in the sample groups were enrolled.

This study was not de~

signed to identify the causes of the differences--only the differences
themselves.
The study did identify six segments of the school library media
specialist role for which significant differences in perception did exist
between school library media specialist students and school administration
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students:

(1) materials specialist, (2) curriculum developer, (3) teacher,

(4) administrator, (5) participator in extramural activities, and (6) clerical aide.

RECOMMENDATIONS FOR FURTHER STUDY
This study was an attempt to identify areas of significant differences in perception, but not specific differences.

The study was

limited to a very narrow sample, a sample representing a small population.
The reasons causing the differences were not explored •. The study was, by
design, a very narrow one.
Further research to identify specific items of disagreement and
agreement is recommended, as are studies which include larger geographical
areas and broader sample groups.

The reasons for differences in percep-

tion should also be explored.
The analysis of demographic data from this study might reveal
some correlations between that data and the perceptions of the sample
groups.
The possibilities for further research into the perceptions of
the role of the school library media specialist are virtually limitless,
both in number and possible impact.

Such studies are highly recommended.
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57
Department of Library Science
University of Northern Iowa
Cedar Falls, Iowa 50613
January, 1978
Dear Graduate Student:
I am a graduate student in the Department of Library Science at the University
of Northern Iowa. In partial fullfillment of the requirements for the Masters
Degree I am conducting research related to perceptions·of the role of the
school library media specialist.
In this study candidates for Masters Degrees from the Department of School
Administration and Personnel Services and the Department of Library Science
are asked to complete the enclosed questionnaire. Your name was given to
me by Ms. Elizabeth Martin, Head of the Department of Library Science.
The purpose of the research study is to detennine the extent to which the
views of these two groups agree or disagree. Since school administrators
and school library media specialists work together in schools it is important that they have a mutual understanding of the ftmction of the school
library media specialist. It is hoped that the results of this study may
contribute to that nn.itual understanding. The results will be made available to, >both the Department of School Administration and Personnel Services
and the Library Science Department.
The privacy of each respondent will be carefully protected. Each questionnaire will be assigned a ntnnber to be used ONLY in follow-up procedures.
When the questionnaires are returned the roster of names will be destroyed.
Tallying of the responses will be done following this procedure. Your
anonymity will be respected.
Enclosed is a pre-addressed, stamped envelope which you may use to return
the completed questionnaire. Your assistance will be appreciated in the
prompt response and return of the instrument.
Thank you very much for your help in this important project.

Sincerely,
'-f) 7w.,.,J {;:n~

Mary Engelkes
Graduate Student
Department of Library Science

PLEASE RE'IURN BY **FEBRUARY 21, 1978**
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Department of Library Science
University of Northern Iowa
Cedar Falls, Iowa 50613
January, 1978
Dear Graduate Student:
I am a graduate student in the Department of Library Science at the University
of Northern Iowa. In partial fullfillment of the requirements for the Masters
Degree I am conducting research related to perceptions of the role of the
school library media specialist.
In this study candidates for Masters Degrees from the Department of School
Administration and Personnel Services and the Department of Library Science
are asked to complete the enclosed questionnaire. Your name was given to
me by Dr. Hansen, Head of the Department of School Administration and Personnel
Services.
The purpose of the reasearch study is to detennine the extent to which the
views of these two groups agree or disagree. Since school administrators
and school library media specialists work together in schools it is important that they have a mutual 1m.derstanding of the ftmction of the school
library media specialist. It is hoped that the results of this study may
contribute to that mutual 1m.derstanding. The results will be made available to both the Department of School Administration and Personnel Services
and the Library Science Department.
The privacy of each respondent will be carefully protected. Each questionnaire will be assigned a number to be used ONLY in follow-up procedures.
When the questionnaires are returned the roster of names will be destroyed.
Tallying of the responses will be done following this procedure. Your
anonymity will be respected.
Enclosed is a pre-addressed, stamped envelope which you may use to return
the completed questionnaire. Your assistance will be appreciated in the
prompt response and·return of this instrument.
Thank you very much for your help in this important project.
Sincerely,

--11) c~ ~i'.ha
Mary Engelkes
Graduate Student
Department of Library Science

PLEASE RElURN BY **FEBRUARY 21, 1978**
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PERCEPTIONS OF SCHOOL ADMINISTRATION STUDENTS AND SCHOOL LIBRARY MEDIA SPECIALIST
STUDENTS FOR THE ROLE OF THE SCHOOL LIBRARY MEDIA SPECIALIST.

The information requested on the following pages will be used in a research study designed to measure
attitudes held by students in the Department of School Administration and Personnel Services and the Department of Library Science at the University of Northern Iowa as these attitudes relate to the role of
the school library media specialist in schools. All information in the inventory will be treated confidentially.
PART 1--General Information
Please place an X in the appropriate space(s) in each section which best describes you most accurately.
1.

2.

3,

Sex

Years of service in present position (if employed)
1) 2 or less

2)Female

-2)

Age
1) under 25
--2) 25-29
-3) 30-34
-4) 35-39
--5) 40-44
-6) 45-54
7) 55 and over
Position now held (if more than
one response applies, check both)
1) Teacher
-2} Administrator
-3) Library Media Speci~list
-4) Administration Student
5) Library Media Specialist Student

4. Slze of School (if employed)
1) 250 or less
-2) 251-500
-3) 501-1000

-4) 1001-1500
-5) 1501 or more

-

5,

1) Ma 1e

3-5

-3) 6-10
-4) 11-15
5) 16 and over

6.

Total years of experience in education including this year.
Place an X in each appropriate box. (if you have had experience as a teacher and library media specialist, place an
X in the box by the correct number of years both under the
teacher column and the library media specialist column)

ADMINISTRATOR

TEACHER
1) no experience
-2) 1-2 years

1) no experience

-3) 3-4 years
-4) 5-9 years
-5) 10-14 years
-6) 15-25 years.
7) 26 or more years

-2) 1-2 years
-3) 3-4 years
-4) 5-9 years

-5) 10-14 years
-6) 15-25 years
7) 26 or more years

LIBRARY MEDIA SPECIALIST
1) no experience
-2) 1-2 years

-3) 3-4 years
5-9 years
-5) 10-14 years
-6) 15-25 years
7) 26 or more years
-4)

\.Tl
\0

7.

Academic Preparation (mark only the number of hours
completed in School Administration or Library
Science at the end of Spring, 1978).
1} 1-6 hours
-2) 7-9 hours
-3} 10-15 hours
-:--"4) 16-21 hours
-5) 22-25 hours
6) 26 or more

8.

Year when highest degree was conferred
1) no degree
-2) 1974-1977

9,

Academic Preparation ·(mark only highest
level and number of hours of postgraduate
study completed at the end of Spring, 1978).
1) Undergraduate student
-2) Bachelor's degree
-3) Bachelor's degree +1-15
-4) Bachelor's degree +16-30
-5) Bachelor's degree+ 31 or more
-6) Master's degree
-7) Master's degree +1-15
-8) Master's degree +16 or more
-9) Doctor's degree
10)0ther_ _ _ _ _ _ _ _ _ __

--:--3) 1970-1973

-4)
-5)
-6)
-7)

1965-1969
1960-1964
1955-1959

1950-1954
8) 1949 or before

PART 11--Role Inventory
Directions: Imagine a school that has what you consider to be a good library media center. Please respond
to each item in the inventory in terms of the following question: Do you feel that the school library
media specialist should or should not PERSONALLY do the following things? The categories of response
for each item are as follows:
1.
2.

3.
4.
5.

Definitely
Preferably
May or may
Preferably
Definitely

should (be done by the school library media specialist)
should (be done by the school library media specialist)
not (be done by the school library media specialist)
should not (be done by the school library media specialist}
should not (be doQ~ by the school library media specialist)

To indicate your answer, PLACE A CHECK MARK in the appropriate column.
Please respond to each Item. Feel free to comment on the answer you have given but make a decision in
each ·case. You may comment on the final page.

..,

-

RESPOND AS YOU REALLY FEEL~~YQU~ OPINfONS

The 1ibrary ~edi:a ~peci.al i·st.,.
1.

Attends meetings of chairmen or heads of
departments.

2.

Gives book talks to student groups in
the library media center.

3.

Assists administrators in selection of
any additional professional library
media specialists.

Definitely
Should

A~~

,,,

lHPORTANT

Preferably
Should

May or
May· not

Preferably
Should Not

~

Definitely
Should Not

4. Visits classrooms to observe the uses
made of 1ibrary_ media center materials,
upon arrangements with teachers.

5.

Serves on curriculum planning committees.

6.

Makes decisions on selection of books and
printed materials for the library media
center.

7. Makes decisions on selection of library
media center equipment.

8.

Writes notices to students for overdue
materials.

9.

Takes attendance In the library media
center.

10.

Supervises study halls In. the library
media center.

11:

Assists administrators in planning for
new or remodeled 1ibrary media center
quarters.

°'
0

~

The library media specialist ...
12.

Develops a policy regarding media
selection(med!a refers to both print
and non-print materials and related
techno 1ogy).

13.

Instructs students in how to use the
card catalog.

14.

Definitely
Should

Purchases professional books, pamphlets,
magazines for faculty use.

and

15.

Serves as resource consultant in the classroom when requested by teachers.

16.

Makes decisions on selection of audiovisual
materials.

17.

Determines information to go on author
cards for the card catalog .

18.

Directs and coordinates audio~visual
services centered in the library media
center.

19.

Supervises filing of cards in the card
catalog.

20.

Supplfes informati6~ to teachers about
recent developments in curricular subject areas and in the general field of
educat l on.

21.

Holds membership in I.S.E.A. and attends
meetings.

22.

Places call numbers on all materials.

"·

Preferably

Should

May or
May Not

Preferab 1y

Should Not

Definitely
Should Not

· d.r~ ,pecra
·1·rst.~.
The ~lb
I rary~e

o~n n i te Jy
Should

23,

Assists students in producing materials
for use in ~heir classes.

24.

Works .with teachers in supervising
activities o-f classes using the library
media center.

25.

Plans the library media center budget
with the s_choo 1 administrator from yeat
to year.

26.

Cons iders student recommendations for
materials atqutsitlons.

27.

Helps independent study gioups of stu~ents to select materials for their
projects.

28.

Checks lists of books requested by
teachers against the card catalog.

29 .

Types bibliographies and lists of materials for teachers upon request.

30.

Furnishes resource materials for faculty members.

31.

Types ca ta 1og cards·.

32.

Confers with teachers regarding their
needs for purchase of library media
center materials.

33.

Checks books in and out.

34,

Administers a centralized depository
of textbooks for the school.

Preferably
Should

May or
May Not

Preferably
Should Not

Definitely
Should Not

°'
~

The ~rary media specialist .•.

35.

Plans library media center space and
furniture arrangement.

36.

Gives instructions to students in
reference techniques.

37. Types cards and pockets for library
media.

38.

Trains projectionists to operate audiovisual equipment.

39.

Works with the .teacher to develop units
on student library media center use.

40.

Assists teachers in selecting materials
for classroom use.

41.

Visits classrooms on prearrangement with
the teacher to instruct students on the
av~ilability and use of materials for an
area of study.

42.

Keeps trie ·Hbrary'media •center quiet.

43.

Visits and observes other library media
center programs.

44.

Make~ dicl~lons regarding arrangement -of
library media center materials for easy
access and u~e by student~.

45.

Gives book talks to classes as requested
by .the teacher.

46.

Serves on committees for evaluating textbooks for adopstion.

Definitely
Should

Preferably
Should

May or
May Not

Preferably
Should Not

Definitely
Should Not

The library media specialist ••.

•

47.

Reads educa·tion magazines which feature
articles on developments in curriculum.

48.

Holds membership in professional library
media organizations and attends meetings.

49.

Assists teachers in producing materials
for use in their classes.
·

50.

Assists teachers in planning for effective
use of educational materials and equipment.

51.

Reparis books and other library media center
materials as a regular duty.

52.

Conducts teacher workshops on nonbook material production techniques.

53,

Elicits faculty participation and recommendations for evaluation and selection of
mate ri a 1s.

54,

Reshelves the materials.

55,

Serves as a community resource person
upon request.

Definitely
Should

Preferably
Should

May or
May Not

Preferably
Should Not

Definitely
Should Not

56. Teaches effective use of library media
center materials to members of the faculty.

57.

Initiates meeting wJth teachers to plan
coordination of library media center mater·
ials and activities with curricular programs.

58,

Teaches students how to use indexes such as
the Reader's Guide.

°'
f\)

The library media specialist ...

Definitely
Shou1d

59,

Assists administrators in selection of
adult clerical personnel for the library
media center.

60.

Determines subject headings to be used
in the card catalog.

COMMENTS:

Preferably
Should

May or
May Not

Preferably
Should Not

Definitely
Should Not
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Table 19
Demographic Data
Question

Library Science Students

Sex:
Female
Male

31

3

Age:
under 25

25-29
30-34
35-39

40-44
45-54
55 and

Position Now Held:
Teacher
Administrator
Library Media Specialist

5

24

4

o

10

9

17
6

2

0

4
over

Administration Students

4

5

2

0

0

,

25

16

1

9

4

Size of School in Which
This Position is Held:

0-250

251-500

3

4

10

15

501-1000

7

6

1001-1500

1
2

2
0

1501

and over

Years in Present Position:

0-2
3-5
6-10
11-15

16 and over
Years Experience as Teacher:
none
1-2

3-4
5-9
10-1L

15-2.5

26 and over

6

3

9

15

5

9

3
0

0
0

15

1

6
1

3

5
5
0
0

1

21
2
1
0

65
Question

Library Science Students

Administration Students

33

23

0

0

Years Experience As
Administrator:
0

1-2

,

3-4

5-9
10-14
15-25
26 and over

3

0

2

0

0

0

1

0

0

18

27

Years Experience As
Library Media Specialist:
0

1-2

3-4
5-9

10-14
15-25
26 and over

2

,

3

0

9

1

2
0
0

0
0
0

0
0
2
2

0

Academic Preparation in
Respective Fields:
1-6 hours
7-9 hours
10-15 hours
16-21 hours
22-25 hours
26 and more hours

7
23

Year Highest Degree Was
Conferred:
no degree

1

0

7
11

8

1974-1977
1970-1973
1965-1969
1960-1964
1955-1959
1950-1954
1949 or before

11

2
2
2

5

18

15

4

1
1
2
0

1
1
0
0

0
2

4

Total Semester Hours
Completed:

B.A.
B.A. + 1-15 hrs.
B.A. + 16-30 hrs.
B.A. + 31 or more
M.A.
M.A.+ 1-15 hrs.
M.A.+ 16 or more
Ph.D

0

18

10

9
3

5

0

2
0

8

,
1

0

